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CHAPTER I
INTRODUCTION
Probiem
in today’s society, the importance of treating people equally has
not only become law, but expected behavior. The equal treatment of
men and women is one of these expected behaviors. Because of this,
schools have been asked to instill on students the need to treat
others as equals. Hence, it is important for teachers to be aware of
times when their own behavior shows a degree of superiority toward
one particular sex. As students’ attitudes are affected by the
opinions expressed by their elders. Of particular concern is the
relation a male teacher and a female student have. The question
then is, do the opinions male teachers give have any relation to
female academic achievement? it is from these social pressures
that a need to understand whether the sex of a teacher affects the
performance of female high school students is derived. This
interest is also derived from the researchers own concerns as a
prospective male teacher coming closer to the goal of attaining a
teaching certificate.
5Significance of the study
As our world becomes increasingly concerned with equal 
treatment of all people, a teacher's ability to instill this attitude 
into students will be looked upon favorably, interest in this topic 
was generated, when the author was given an opportunity to coach a 
girl's soccer team at Worthington High School, Worthington, Ohio. 
During the course of the season, it was observed how a students'
achievement may be influenced by that of a coach. From this, came
the idea of whether in a class situation, a teacher could affect
achievement. Of particularly interest was the influence of male
teachers on female students, it was perceived that as the season
progressed certain attitudes expressed by other male coaches
deteriorated the achievement level of the players. As the players
lost confidence in their abilities, they were less likely to ask for
help or practice independently to develop their skills, it is my
belief that these circumstances were cultivated not necessarily for
reasons dealing with male coaches, but for reasons deriving from
anyone who may not express feelings of confidence to their players.
As a result of this experience, it was decided to pursue this topic in
a hope that this could be resolved.
6Definitions and Delimitations
Within this study, limitations will anise as to its ability to 
clarity the topic, since the number ot students surveyed will only 
represent the school at hand. The results may not represent the 
region or the nation, because the study consisted ot a sample ot
students trom one specitic area. The teachers ot the Social Studies
classes administered the questionnaire in the school where the
writer had completed his student teaching. The problem trom this
oeing, although the teachers were given specitic directions,
teachers who may have influenced the students responses by the
manner in which they gave the test.
Other limitations that may come into effect in this study are 
the social classification and ethnic diversity of the students. For
example, the student body is predominantly middle-class and
Caucasian. Also, those minorities examined may show more 
closeness in their results to the majority than the general
population of minorities. It is because of these reasons, the
results of this study may not reflect those carried-out by others.
CHAPTER II
RELATED RESEARCH
There exists a large volume of studies concerning
male/female interaction in the school. Part of this research is
dedicated to how female students achieve with male teachers. This
research contains a varied amount of options. The leading opinion
indicates that male teachers do affect female academic
achievement adversely. Yet, differences exist as to what is the
cause of low female academic achievement. One of these being that
female students academic achievement is hindered by male
teachers, but this is a result of wider social influences. Staying
within this leading opinion is the idea that female students do not
perceive the damage male teachers have on their performance. Yet,
a significant number of articles have been written that reject the
idea that male teachers have a negative affect on female students.
This large and varied body of information can be used to help explain
male/female interactions.
Basow and Silberg performed a study representing one of the
flank positions. From Basow and SilbergC 1987), it is learned that
8there are many studies which support a sex bias, while many other 
studies have found relatively few or no differences in the evaluating 
of male and female professors. In their own study, of how male and 
female students rate male and female instructors, the difference
was found to be statistically significant, however the mean 
differences proved to be small. In this study, female students rated 
instructors free of sex bias, where as male students rated high only 
those female instructors that had award winning status. The final
statement made by Basow and Silberg was in accordance with
comments made by Constantinople, Cornelius, and Gray in 'The Chilly
Climate: Fact or Artifact?' (1988) In this study, the researchers
concluded that other factors (beside gender) may be more useful in
explaining student - instructor relationships.
Research directed toward finding who ( male or female 
instructors) are more dedicated was completed by M. Gail
Jones( 1989). She found students perceived male teachers to be
dedicated to a greater degree than their female counterparts.
However, she believes this to be true only because women have
internalized the idea that men are better. Jones goes on to say that,
"...(women) will unconsciously model this attitude as teachers." It
9seems she is implying a circular effect, where a female student has
been told directly or indirectly (use of male pronouns) that men are
better. When this student becomes a teacher, although unaware, 
while teaching she will cause another female to believe the myth.
In a study done by Gorham and ChristopheK 1990), a teachers’
humor was researched to find relationships between immediacy and 
learning, According to this study, the type of humor expressed by
male and female teachers were similar. However, it was found that
students enrolled with the same male teachers if he was humorous
to a greater extent than female teachers. The study also discovered
that students thought humorous male teachers to be more ideal
teachers.
A study by Powell and Batters( 1986) was performed in order to
determine whether the sex of the instructor affects student
attitudes about how the instructor carries out practices of
learning and professionalism. From the results, in which 925
secondary foreign language students were surveyed, the researchers
concluded that the sex of the teacher made no differences among the
above mentioned attitudes.
The studies found in the research seem to show a greater
10
attempt by both teachers and students, male and female, toward
achieving equal treatment. With still some researchers cast that 
these attitudes of indifference about the sex of the instructor by 
female students are real proof of continuing male domination.
CHAPTER III
RESEARCH DESIGN
The null hypothesis was chosen to show that there is no
significant correlation between the sex of the teacher and female
students academic achievement. It was the purpose of the study to
determine the relationship between the sex of the teacher and
female student achievement. Students from a suburban high school
were given a questionnaire, comprised of thirty-three questions,
which probed into the nature of female academic achievement. The
questionnaire was only given to students presently taking a Social
Studies class; however, the students were also asked to recall past
Social Studies teachers. The questionnaire was administered by 
nine Social Studies classes, including American History, Urban
Studies, Sociology, Psychology, World History, and American
Studies. The data were analyzed statistically to determine
significant relations,
CHAPTER IV
FINDINGS
In this chapter the questionnaire will be presented in two
sections. The first section consists of the totals for each question
The second section pertains to the questions that were singled for
comparisons with other questions.
Totals
As stated above, this section deals with student answers to
each question and how these numbers were divided within each
question(the totals). The total number of students involved in
answering the questionnaire was 170. Two tables show the totals.
The Table 1 (p. 27 ) shows the totals of questions that were singled
out to find comparisons with other questions. The Table 2(p. 27 )
shows the results from the rest of the questions. The presentation
of these totals is to help in the discussion of Chapter V.
This first discussion pertains to the group of questions seen
in Table 1. This group of four questions is presented first, since
these questions give a description of the subjects and were used to
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show correlations with the other questions. From Table 1 Question
1 we see that 8 sophomores, 71 juniors, and 90 seniors took part in
the questionnaire. Question 2 shows that 95 students were male and
74 students were female. Question 26 shows that 52 students had
earned an A in their last term of Social Studies, while 48 earned a
B, 36 earned a C, 17 earned a D, and 13 students failed their last
term of Social Studies. The totals for Question 28 were divided
with 107 students responding that they live with their father and
mother, 46 responded they live with just their mother, 10 responded
they live with just their father, 4 responded they live with other
adults, and 1 student responded that they lived on their own.
The following twenty-nine questions were set-up to find
correlations with the four basic questions. The totals to these
questions can be found in Table 2. Questions 3 through 9 deal with
the availability of help, recognition, and whether those students
who receive the most help and recognition are given this because of
some sex bias. In other words, these questions were used to find
out student/teacher interaction. In Question 3, 14 responded that
they received feedback from their teachers "very often", 48
responded "often", 77 responded "sometimes", and 30 responded they
14
“never" receive feed back from their teacher. On Question 4 students
were asked whether they needed help with their homework
assignments, 131 gave a "no" response, 1 1 wrote "yes", and 27 wrote
they need "some help." On Question 5 the student was asked if their
teacher was available to help students, 91 of the students responded
“yes", 14 responded “no", and 62 responded "sometimes" the teacher
was available to help. For Question 6, 78 responded "yes" as to
whether other teachers were available to help students, 78
responded "no", and 4 responded "sometimes." Question 7 asked how
often are good students given recognition by the teacher. Of those 
responding 14 checked "very often", 54 checked "often", 80 checked
"sometimes", and 21 responded that teachers "never" give
recognition. Question 8 asked whether the students who received
recognition were girls or boys. Of those responses 12 marked 
"boys", 17 marked "girls", and 136 marked boys and girls were given 
"equal" recognition. Question 9 then asked the student to look back 
at questions 3 through 8 and determine whether any of these actions
are done based on sex of the student. In this regard 37 responded
"sometimes", 13 responded "yes", and 115 students indicated that
'no" these actions are not based on sex of the student. This set of
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questions was asked to determine whether sex biases exist in the
classroom. The conclusions about this section are supported by the
figures in Table 3(p. 30 ).
Question 10 was asked to find whether teachers excite
students with classroom activities about Social Studies. Of those
students responding, 49 marked "never", 90 "sometimes”, 23 "often",
and 6 students felt classroom activities got them excited about
Social Studies "very often." This question was asked to see whether
the sex of the student had any affect on the student's perception of
an exciting class.
Questions 1 1 and 12 were asked to find out how often are
students encouraged to ask questions and by whom(male/female
teachers). On Question 1 1, 24 students responded that teachers
encouraged questions "very often", 64 marked "often" and
"sometimes", and 15 marked "never." Question 12 asked whether
male or female teachers were more likely to encourage questions.
The responses divided fairly equally with 63 marking "female", 66
marking "male", and 21 believed encouragement came "equally" from
male and females. This section will be used latter in the conclusion
to help formulate a theory whether teachers tend to discriminate
16
against their students.
The next section of questions, 13 through 15, had to deal with 
disruptions in the classroom. Question 13 asked students to judge 
whether hoys or girls cause more disruptions in the classroom. Of
the students responding, 15 felt boys and girls "equally" disrupted 
class, 21 thought it was "girls", and 129 responded by checking
"boys". In Question 14 students were asked to determine if these
disruptions occurred more frequently in male or female taught 
classes. The break-down of this question included T1 thinking 
disruptions occurred "equally" in male and female classes, 43
students checked "male" classrooms, and 81 believed these
disruptions occurred more frequently in "female" classes. For
Question 15, 134 students marked that these disruptions did not
affect their performance and 32 responded "yes" they did. These
questions were posed to learn if disruptions cause poor
performance.
Questions 16 through 18 were asked to find out about how
personal attention given a student, encouragement about abilities,
and sex of teacher might relate. For Question 16 the break-down
showed 9 persons indicating personal encouragement "very often",
17
30 "often", 97 "sometimes", and 31 believing they "never" receive
personal attention. On Question 17, the student was asked how
often does their teacher encourage them about their abilities. Of 
those responding 14 gave "very often" responses, 38 "often", 74
"sometimes", and 42 marked "never." The last question in this
series, Question 18, asked students to look back at Questions 16
and 17 to determine whether male or female teachers would be more
likely to show this behavior. The responses segmented in this
fashion, 12 believed this action occurred "equally" in male and
female teachers, 89 thought "male teachers" were more likely, and
59 marked "female teachers" as more likely to demonstrate this
behavior. This set of questions were developed to see if students
thought personal’attention was given due to sex of the student.
The rest of the questions stand alone, so they are included into
this last section. For Question 19, 13 students responded that the
teacher/student relationship at their school is "excellent", 64
indicated "good", 74 marked "fair", and 15 thought the relationship is 
"poor," Of students responding to Question 20, 87 of the 166
students look up to classmates that perform well. In the case of
Question 21, 147 of the 168 students responded that they would like
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to do as well as they can. Responding to Question 22 as to how many 
hours a day they spend on their Social Studies homework 156 of the
167 students indicated one hour or less is spent on homework. For 
Question 23 when asked how they felt about taking Social Studies 
classes, 128 of 164 students indicated "they had no particular 
feelings" or would "prefer to take something else." For Question 24, 
students were asked how often they read material pertaining to 
Social Studies outside of the classroom, 9 marked "very often", 29 
"often", 89 "sometimes", and 40 responded that they "never" read 
Social Studies articles for pleasure. One-hundred fifty-four of the
168 students responding thought that they will "very likely" 
graduate from high school. On Question 27, it was asked how often
does the student parent(s) visit the school. The total number
responding to this question was 168 with 81 indicating that their
parents "never" visit the school and 79 said their parents visit
"sometimes." Question 29 had the same total response level as
Question 27, but 87 students marked "never" discuss Social Studies
homework with their parents, and 65 students checked they
"sometimes" discuss homework with parents. Question 30 asked the
student whether they admired any of the their Social Studies
19
teachers, the break-down for this question went as follows, 87
marked "no", 27 "yes", and 48 "sort of" admired a teacher. For
Question 32, the student was asked about their ethnic background.
The responses divided as follows, 2 blacks, 4 Asian, 1 Hispanic,
146 Caucasian, and 5 marked "other." The last question, Question
33, asked the student to judge how satisfied they felt their Social
Studies education has been; 39 students responded they were "very
satisfied", 79 are somewhat "satisfied", 27 are "dissatisfied", and
15 students were "very dissatisfied". The development of these
questions came about in order to ascertain other reason for
differences in performance.
Significant Comparisons
As stated earlier in the chapter, this section will deal with
the four base questionsCQ 1, Q2, Q26, and Q28) and their
relationships with the other questions. Within this section there
will contain four parts, each consisting of those questions that
were found to be significantly correlated with the base question.
These results can be seen in Table 3 and their corresponding charts.
The Chi square test was performed in order to help show significant
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comparisons between the questions, and determine what if any
problems exist between student and teacher that could be related to
sex. Statistical results are shown at exact probability levels.
The first segment shows the significant results of comparing 
responses concerning the grade level of the student(Question 1) to
other questions in the survey. Question 18 showed a significant
difference between the grade level of the student and the amount of
attention they receive from the teacher (p < .05). The break-down of
how each grade responded can be seen on the chart for Question
1/18. Question 26 showed a significant difference between the
grade level of the student and the grade performance of the student
(p < .05). The totals by grade and performance can be found on the 
chart for Question 1/26. Question 27 showed a significant
correlation between the grade level of the student and the frequency
of parent visits (p < .05). The break-down of the results can be seen
in chart Question 1/27. These three correlations will prove to be
helpful in coming to conclusions about the study.
The second segment compares how the sex of the
studentCQuestion 2) correlated with other questions of the
questionnaire. Question 8 showed a significant correlation between
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who was receiving recognition and the sex of the student (p < .05). 
According to the numbers in chart Question 2/8, male and female 
students believed recognition is usually given out equally between 
boys and girls. The next question that was found to have a 
significant correlation with Question 2 was Question 10. Question 
10 showed that significant difference existed between the sex of 
the student and how often they get excited about the subject matter
in Social Studies (p < .05). These numbers can be found in chart
Question 2/ 10. Question 15 was found to have a significant
correlation between the sex of the student and whether the student
thought disruptions affected their performance (p < .05). The break
-down of the numbers can be found in chart Question 2/15. The last
question that significantly correlated with Question 2 is Question
26 Question 26 demonstrated a significant correlation between the 
sex of the student and the grade performance of the student (p < .05).
These numbers are shown in chart Question 2/26. The comparisons
made with Question 2 have furnished a bases for further discussion
in how sex of the teacher affects student performance.
The third segment of this section compares the subject grade
of the student(Question 26) with responses to various questions
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that showed significant differences. Question 1 showed a
significant difference between grade performance and grade level of
the student(p < .05). The totals can be found in chart Question 26/ 1.
Question 2 demonstrated a significant correlation between grade
performance and sex of the student(p < .05). The totals are shown in
chart Question 26/2. Question 4 was another that was found to be
significantly correlated with Question 26(p <.O5). The correlation
between these two questions was grade performance and students
ability to recognize they need tutoring. The figures for this
question can be seen in chart Question 26/4. It was found in
Questions 26 and 10 that a correlation between grade performance
and level of excitement received from a class exist(p < .05). These
numbers are in chart Question 26/10. Question 16 was found to have
a significant correlation with Question 26(p < .05). The correlation
found between these questions was grade performance and the 
amount of attention the teacher gives the student. The numbers can
been seen in chart Question 26/16. Question 28 showed a
significant difference between the grade performance and with
whom the student lives(p < .05). The results of this comparison can
be seen in chart Question 26/28. Question 33 by Question 26 is the
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last question to be compared in this section. The significant 
difference between these questions was the grade performance and
how satisfied the student was with their Social Studies Education.
(The results showed that students who received an A to C were more
likely to be satisfied with their Social Studies education.) The
seven questions having correlation with Question 26 have
contributed greatly to the conclusions that will be made in the next
chapter.
This fourth and last section consist of the correlation totals
concerning how Question 28 matched with the rest of the questions
in the study. Question 28 as mentioned earlier asked students to
tell whether they lived with their father and mother, with their
mother only, with their father only, with other adults, or on their
own. Five of thirteen questions to have significantly correlated
with Question 28 were questions 4,5,7, and 9. These questions were
set-up to find whether students who received recognition were
given this due to their sex. Since Question 9 asked students to
answer this question by looking back to Questions 3 through 8 it is
this correlation that will be presented here. Question 9 was found
to have significant difference between the with whom the student
lives and whether students perceive teachers give recognition
because of the sex of the student(p < .05). (The result of this
comparison shows that thirty percent of the students believe
recognition is given based on sex of the student(?).) The numbers
for this question can be seen in Chart Question 28/9. When
comparing Question 26 and Question 28 it was found, as was the
case in comparing the opposite way, that a significant correlation
between with whom the student lives and grade performance
existed(p < .05). (This correlation sees the reverse true of
comparing Question 28 by Question 26, that is those students who 
live with both parents are more likely to receive better grades.) The
next chapter will use the totals from this section to make some
conclusions about the questionnaire and the meaning of the study.
CHAPTER V
CONCLUSION
This study was designed to address a significant problem in 
our society. This problem is sex discrimination. The type of sex
discrimination discussed here is how male teachers affect their
female students performance. As stated earlier in Chapter Hl, the
outlook for the results was given a null hypotheses. This position
was taken initially, because the related material suggested a wide
variety of conclusions. The research that provided a helpful
direction were those completed by M. Gail Jones, Basow and Silberg,
Powell and Batters, and Constantinople, Cornelius, and Gray. This
beginning framework has given the results of the questionaire a
place of which to fall.
Before going any further, the validity of the questionaire must
be discussed. Although, the intent of the questionaire was identify
the students perception of sexism in the school a few believed the
person developing the questionaire was sexist for asking students to
answer these questions. One female student wrote, "This is a sexist
and racist questionaire. . ." Another female student had this to say,
"Excuse me here, but why do you want to know if more disruptions
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occur in classes taught by females(she forgot the question also
asked about male teachers)? I don't mean to be rude, but don't you
think a female can teach Social Studies? 1 do." This is pointed out,
since the researcher believes these comments came under the
guidance of the teacher administering the questionaire, thereby 
affecting the results and comments. Also, it is more than a little
worrisome that the students and possibly the teacher did not
understand the intent of the questionaire.
The results from the base questions developed a profile of the
typical subject taking the questionaire. These results were found by
the interrelatedness of the four base questions. This subject was a 
male senior, achieving at least a C in Social Studies, and living with
both his mother and father. The typical female subject was also a
senior performing at or above C level, and living with both of her
parents. These questions when compared to the other twenty-nine
questions helped give an overall view of the students perception of
how female students and male teachers interact.
The comparisons between the base questions and the other
twenty-nine mean are described in the following paragraphs. In the 
questions 3 through 9, the base questions correlated significantly
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seven times. The conclusions drawn from the correlation found in
Questions 2 and 8 are that both males and females think that
recognition is equally given by boys and girls. In looking at 
Questions 26 and 4 it can be said that those who are performing 
well believe they do not need help, and those who are doing poorly(D 
F) recognized they do need help in Social Studies. The comparing of 
Questions 28 and 4 found that those students living with both their
father and mother tend not to need help in Social Studies. The
correlating of Questions 28 and 5 found that those students who
lived with both parents believed their teachers are more available
to them. When comparing Questions 28 and 7 it was found that
recognition is believed to go to good students slightly more than
poor students. The results from Questions 28 and 8 showed that, in
all categories, of with whom a students lives the belief exists that
girls and boys are given equal recognition. The last question in this
group to have found significance with a base question was Question
9 as it correlated with Question 28. Again, in all categories, save
the one student living on his own who believes teachers do not give
recognition on the bases of sex of the student.
Question 10 was found to significantly correlate with two of
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the base questions. Question 2 was the first to be correlated with
Question 10. The results of this indicate that females are excited
more frequently than boys about Social Studies, which explains why
in comparing Question 2 and 26 it was found that females received
better grades. These findings have fit very nicely with the next
correlation of Question 10. As it was found from the comparing of
Question 10 with Question 26, that better grades are achieved when
the student is more excited about Social Studies.
The groups of Questions 11-12, Questions 13-15, and
Questions 16-18 yielded only a few correlations with the base
questions. No correlations were found between Questions 1 1 and 12
and the four base questions. And, only one base question correlated
with Questions 13-15. The correlation was found between
Questions 2 and 15. The finding indicate that disruptions affect
female performance more than their male counterparts. The
comparing of Questions 1 and 18 found Sophomores and Juniors
believed male teachers give more recognition, where as Seniors 
thought female teacher give more recognition. The last comparisons
in this series is the correlation between 26 and 16. The results of
this comparison showed that students who received better grades
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are more likely to received encouragement about their abilities.
In the comparing of questions 19 -33 with the base questions,
six significant correlations were found. The conclusions drawn
from comparing Questions 1 and 26 are that the higher the grade of
the student the higher grade performance of the student. Questions 
1 and 27 showed that the higher a student achieved the more the 
parents visited the school. When looking at Questions 2 and 26 it 
was found girls achieved slightly better grades than boys(with
86.4% of girls achieving a C or better and 79.1% of the boys
achieving a C or better). Question 26 was found to be significantly
correlates with Question 28. The results of this comparison showed
that students who live with their mother and father or just their
mother achieve better grades than students who fall under the other
categories. The comparing of Questions 26 and 33 showed that
grade performance was tied directly to how satisfied the student
was with their Social Studies education. The last comparison of
the section is between Question 28 and 26. It would follow that the
relationship between Question 28 and 26 is simply the reverse of
the relationship between Question 26 and 28, and so it follows that
those students who are achieving better grades are from homes
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where both parents reside or live with their mother. The
comparison between the base questions and the other twenty-nine
questions have showed the way for the forthcoming conclusions
about the study.
The final comments about the study are derived from the
questionaire and the related research. The article by
Constantinople, Cornelius, and Gray more closely corresponds with
the final conclusions about whether male teachers affect female
students performance levels. In their study, it was concluded that
factors other than sex of the teacher play a role in explaining these
effects. This is the line in which the current study led the
researcher. From the results of the questionaire, it is hard to point
to an area demonstrating that female student are adversely affected
by male teachers. In fact, female students believed disruptions hurt
their performance, and according to the figures more disruptions
were believed to have happened in female taught classes. This leads
away from the null hypotheses of seeing no particular effect, to the
possibility that, at Kettering Fairmont High School, female students
actually benefit from classes taught by male teachers.
31
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Table 1
1. Grade:
9th_X__  10th 8 1 1 th 71 12th 90
2. Sex:
Male 95 Female 74
26. History Grade:
A 52 B, 48 C 36 D 17 F 13
28. Do you live . . .
with your father and mother 1 07 
with mother only 46 
with father only 10 
with other adults 4 
own your own__1_
Table 2
3. How often do you receive feedback?
Very often 95 Sometimes 77
Often 48 Never 30
4. Do you need help with homework?
No 131 Some help 27
Yes 1 1
5. Are your teachers available to help you?
Yes 91 Sometimes 62
No 14
6. Is there other help available?
Yes 78 No 78
7. How often do you think good students are given recognition by 
teachers?
Very often 14 Sometimes 80
Often 54 Never 21
8. Are the students who receive this recognition usually boys or 
girls?
Boys 12 Equal 136 
Girls 17
33
9. Looking back at questions three through eight, do you these 
occurrences are due to the sex of the student?
No i 1 5 Sometimes 37
Yes 13
10. How often do classes excite you?
Very Often 6 Sometimes 37
Often 23 Never 49
1 1. How often do you receive encouragement from a teacher?
Very Often 24 Sometimes 24
Often 64 Never 15
12. From question 1 1, are male or female teachers more likely to 
encourage questions?
Female 63 Equal 21
Male 66
13. Do disruptions occur more by boys or girls?
Girls 21 Boys 129 Equal (check re)
14. Do these disruptions occur more in female or male classes?
Male 43 Female 81
15. Do these disruptions affect your performance?
Yes 32 No 134
16. How often do you feel that you get personal attention?
Very often 9 Sometimes 97
Often 50 Never 51
17. How often are you encouraged about your abilities?
Very often 14 Sometimes 74
Often 58 Never 42
18. Looking back at questions sixteen and seventeen, is this teacher 
male or female?
Male 89 Female 59
19. Generally, how is the student/teacher relationship at your 
school?
Poor 15 Good 64
Fair 74 Excellent 15
20. Do you look up to classmates who do well?
Yes 87 No 79
21. Do you want to perform as well as you can in school?
1 would like to do as well as I can 147 
It doesn't matter how well I do 19
34
22. How many hours a day do you spend on Social Studies 
homework?
One hour or less 156 Two to three hours 1 1
more than three hours 0
23. How do you feel about taking Social Studies classes?
eager to take 36 would prefer to take 28
don't have a feeling one way or the other 100
24. How often do you read material not assigned that pertains to 
Social Studies?
Very often 9 Sometimes 89
Often 29 Never 40
25. How likely is it that you will finish high school?
Very likely 154 Unlikely 1
Likely 1 1 Very unlikely 2
27. How often do your parents visit your school?
Very often 1 Sometimes 79
Often _6__ Never 81
29. How often do you discuss your homework with your parents or
guardian?
Very often 4 Sometimes 65
Often 1 1 Never 87
30. Are there any Social Studies teachers you admire?
No 87 Sort of 48
Yes 27
31. About how many students are in your classes?
10-15 7 16-20 54 21-25 83 26-35 18
above 35_1__
32. Ethnic Group:
Black 2 Asian 4 Hispanic 1 Caucasian 146 
other 5
33. How satisfied would you say you are with your Social Studies 
Education?
Very satisfied 39 Somewhat dissatisfied 27
Somewhat satisfied 79 Very dissatisfied 15
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Table 5
(those questions that showed statistical significance)
Those questions that showed statistical significance with Question
Q18 by Q1 
p < .000
Q27 by Q1 
p < .001
Q26 by Q1 
p < .028
Q31 by Q1 
p < .016
Those questions that showed statistical significance with Question
2:
Q8 by Q2 Q10 by Q2
p < .009 p < .008
Q15 by Q2 Q20 by Q2
p < .002 p < .027
Q25 by Q2 Q26 by Q2
p < .014 p < ,049
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Table 5(continued)
Those questions that showed statistical significance with Question 
26:
Q 1 by Q26 
p < .028
Q2 by Q26 
p < .049
Q4 by Q26 
p < .000
Q10 by Q26 Q1 6 by Q26 Q21 by Q26
p < .038 p < .006 p < .005
Q22 by Q26 Q25 by Q26 Q27 by Q26
p < .007 p < .000 p < .000
Q28 by Q26 Q29 by Q26 Q33 by Q26
p < .012 p < .005 p < .01 6
Those questions that showed statistical significance with Question 
28:
Q4 by Q28 
p < .029
Q5 by Q28 
p < .037
Q7 by Q28 
p < .050
Q8 by Q28 
p < .026
Q9 by Q28 
p < .006
Q17 by Q28 
p < .002
Q20 by Q28 
p < .038
Q22 by Q28 
p < .002
Q25 by Q28 
p < .000
Q26 by Q28 
p < .012
Q30 by Q28 
p < .000
Q32 by Q28 
p < .000
Q33 by Q28 
p < .018
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Chart: Question 1/18
Encourage Abilities 10th
Grade Level 
11th 12th Percent
Male 5 55 29 55.63
Female 2 15 41 36.88
Equal 1 0 1 1 7.5
Percent 5 43.75 50.63
Chart: Question 1/26
Grade Level
Grade Performance 1 Oth 1 1th 1 2th Percent
A 5 12 34 31.33
B 2 19 27 28.92
C 1 19 16 21.69
D 0 1 1 6 10.24
F 0 10 3 7.83
Percent 4.82 42.77 5 1.81
Parents visiting
Chart: Question 1/27
Percent
Grade Level
10th 1 1th 12th
Very Often 0 0 1 0.6
Often 0 2 3 3.57
Sometimes 2 32 45 47.02
Never 6 37 38 48.21
Percent 4.76 42.26 52.38
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Chart: Question
Male
2/8
Sex
Female Percent
Recognition Boys 7 4 7.27
Boys/Girls Girls 1 1 6 10.3
Equal
Percent
76
56.97
60
42.42
82.42
Chart: Question 2/10
Activities/ Very Often
Male
3
Sex
Female
3
Percent
3.57
Exciting Often 6 16 13.69
Sometimes 59 31 53.57
Never 25 24 29.17
Percent 55.36 44.05
Disruptions/
Performance
Chart: Question 2/15
Percent
19.16
80.24
Yes
No
Percent
Sex
Male Female
9
85
56.29
22
49
43.1 1
Chart: Question 2/26
Sex
Male Female Percent
Grade A 22 30 31.33
Performance B 28 20 28.92
C 22 14 21.69
D 9 7 10.24
F 10 3 7.83
Percent 54.82 44.58
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Chart: Question 26/4
Grade Performance
A B C D FPercent
Help w/ No 49 40 25 8 5 76.97
Homework Yes 1 1 4 3 2 6.67
Some help 2
Percent 31.52
6 7
28.48 21.82
6
10.3
6 16.36 
7.88
Chart: Question 26/10
Grade Performance
A B C D F Percent
Very Often 2 1 2 0 0 3.03
Activities Often 8 9 3 3 0 13.94
Exciting Sometimes 31 21 25 4 7 53.33
Never 10 17 6 ,0 6 29.7
Percent 30.91 29.09 21.82 10.3 7.88
Chart: Question 26/16
Grade Performance
A B C D F Percent
Very Often 2 1 0 3 2 4.91
Personal Often 14 5 6 1 3 17.79
Attention Sometimes 27 37 20 7 4 58.28
Never 8 5 9 5 4 19.02
Percent 3 1.29 29.45 21.47 9.82 7.98
Chart: Question 26/28
Grade Performance
A B C D F Percent
Father/Mother 40 31 20 7 8 63.86
Who Mother 9 14 12 8 3 27.71
Do You Father 3 3 2 0 1 5.42
Live With other Adults 0 0 2 2 0 2.41
on your own 0 0 0 0 1 0.6
Percent 3 1.33 28.92 21.69 10.24 7.83
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Chart: Question 28/9
Based on F/M
Who do you live with
ownPercentMo Fa o/Adul
Sex of the No 75 30 6 3 0 69.51
Student Yes 5 4 3 0 1 7.93
Sometimes 26 10 1 0 0 22.56
Percent 64.63 26.83 6.1 1.83 0.61
Grade A
Chart:
F/M
40
Question 28/26
Who do you live with 
Mo Fa o/Adul
9 3 0
ownPercent 
0 31.33
Performance B 31 14 3 0 0 28.92
C 20 12 2 2 0 21.69
D 7 8 0 2 0 10.24
F 8 3 1 0 1 7.83
Percent 63.86 27.71 5.42 2.41 0.6
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